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1. Introduction
International educational experiences are widely recognized as vital to both student
educational development and the Canadian economy. However, only one in ten students in
Canada studies abroad during their post-secondary programmes; at colleges, this number drops
to one percent. Meanwhile, historically-underrepresented groups including racialized and
Indigenous students, students with disabilities, and lower-income students continue to face
additional barriers to study abroad and therefore have limited access to international
education. The last decade has seen increased interest in “Internationalization at Home” –
strategies for supporting global learning that do not require physical mobility - arising, at least
in part, from efforts to address gaps in accessibility. The cessation of almost all travel during
2020 and 2021 due to the COVID-19 pandemic accelerated the development of
Internationalization at Home methods, the most widely-employed of which is COIL
(Collaborative Online International Learning). Per the definition offered by the SUNY COIL
Center – a major international hub for student and faculty practitioners – COIL is “…an
approach that brings students and professors together across cultures to learn, discuss and
collaborate as part of their class” (SUNY COIL, 2021), most often through virtual communication
platforms.
Seeking to expand access and innovate opportunities for international education, in Fall 2020,
Sheridan College initiated the development, delivery, and assessment of COIL curriculum,
funded by a generous grant from Colleges and Institutes Canada’s Outbound Student Mobility
Program: Winter 2021 Pilot Study. COIL fits squarely into Sheridan’s Academic Plan for 20192024, which seeks to “advance quality teaching and deep learning through inclusive, learningfocused design,” in part through a new Internationalization and Global Connectivity Strategy
(Sheridan, 2020).
This report emerged from the Winter 2021 pilot and aims to offer a resource to faculty, staff,
and students at Sheridan and beyond, who would like to better understand existing practices
and research on COIL methodologies as well as learn from Sheridan’s experience piloting its
first COIL course. The report begins with a literature review contextualizing the emergence of
COIL practices within international education at the post-secondary level and summarizes key
findings from studies evaluating the efficacy of the method at achieving intercultural
competence, digital media literacy, team building and communications skills, employability, and
other benefits for students, faculty, and institutions. This review also assesses the limited
research regarding the experiences and needs of underrepresented students in international
education.
Next, this report offers an overview of the Sheridan College’s CICAN-sponsored pilot COIL
course, “The Creative City and Culture,” two sections of which were offered in Winter 2020.
This pilot was unique in that it located a COIL project within the cross-college Breadth Elective
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curriculum, thereby making it available to all degree-seeking students at Sheridan College. The
80 students enrolled in this course were invited to participate in a Research Ethics Boardcertified longitudinal survey, which sought to evaluate the student experience of COIL, with
special attention to the experiences of self-identifying Indigenous, disabled, and lower-income
students. While survey participation was below statistical significance, interesting qualitative
feedback was captured and appears in the final portion of this report.

2. What can be Learned from the Literature?
2.1. The Value of an Internationalized Education
The Canadian landscape of international higher education has changed significantly over the past
two decades. Increased competition in higher education, decreased domestic enrolment rates,
and a growing need to create globally minded graduates fully prepared for future labour markets
has led colleges and universities to recognize and promote the importance of internationalizing
education (Knight, 2004). There is a growing universal understanding that due to these factors
and the increasing demand in both domestic and global labour markets for graduates with social,
professional, multilingual and intercultural skills, the effective internationalization of higher
education cannot be overlooked (Qiang, 2003). Canadian Post-Secondary Education Institutions
(PSEIs) now see internationalization as a high priority, and as a result, internationalization has
become a key goal across institutional strategic plans (Larsen, 2015). Yet, while PSEIs have
broadened the overall scope of
international activities offered,
“Learning across borders is part of a
“they have continued to rely
21st century education. International
almost exclusively on Education
experiences help Canadians develop the crossAbroad programming to deliver
cultural competencies and problem-solving
global learning experiences to
skills that are in high demand from today’s
their
students“
(Strand
employers. Through the Government of
Mudiamu, 2020).

Canada’s International Education Strategy,
Canada is taking action to encourage a culture
of mobility among Canadian students”

This hyper-focus on study
abroad experiences remained
(Universities Canada, 2019).
widely shared amongst PSEIs,
until
early
2020,
when
international borders closed in efforts to contain the worldwide coronavirus pandemic, and for
students and institutions alike, the prospects of an education abroad were put in jeopardy. The
pandemic shook the foundations of traditional higher education to its core, transforming long-
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established modes of pedagogy and altering educational experiences like no other event in
recent history. As a result, colleges have been tasked with dramatically rethinking their academic
offerings, especially related to global opportunities and conventional modes of student mobility.
The most responsive PSEIs – those best prepared to adapt to the teaching approaches of the
future – looked to swiftly and successfully adapt, investing in inclusive and equitable online
learning experiences. However, despite this heightened priority, elevated focus, and the
numerous studies that have been conducted on the internationalization of higher education,
there is still relatively minimal scholarship and discussion, especially in Canada, surrounding
virtual online methods for increasing access to global education opportunities.

2.2. Barriers to Traditional Mobility
While the swift expansion and innovation of global education opportunities has become a recent
and necessary adaptative response to the COVID-19 pandemic, historically, traditional modes of
international student mobility have long underserved the gross majority of college and university
students (Academica Group, 2016). Well before COVID-19, higher education’s primary focus on
study abroad left the vast majority of college and university students without essential exposure
to global education experiences.
According to Universities Canada (2019), only “11 percent of Canadian university students take
part in international study over the course of their degree, compared to international peers such
as France, Germany, Australia and the United States, where students go abroad at rates of 33
percent, 29 percent, 19 percent and
16 percent respectively.” As a result,
“Mobility is not an outcome in its own
a high proportion of “North
right and must not be treated as such
American undergraduate students
do not benefit from learning that
(as an implicit indicator of
takes place from direct interaction
internationalisation) to do so
with individuals from other countries
contributes to differential opportunity
[which] substantially hinders those
... reducing both efficiency and
students in developing cross-cultural
equality” (Ackers, 2008).
competence” (Fowler, 2014). This
disparity is even more significant
when looking at study abroad participation in the Canadian College sector. One study highlights
that college undergraduates’ participation in study abroad projects is alarming low, at only 1%
(Begin-Caouette et al., 2015).
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Scholars posit that “any attempt to democratize access to international experiences should
include community colleges,” especially when considering that, in Canada, “colleges educate
more than 40% of the undergraduate population and the population of these undergraduate
students is growing faster than that in the universities” (Begin-Caouette et al., 2015). With
colleges and universities “mandated to educate all of their students for global work and
citizenship,” they are “challenged to provide an international learning experience on the home
campus that benefits the 90% or more of students who will not participate in Education Abroad
programs” (Strand Mudiamu, 2020). Therefore, it is increasingly vital that institutions explore
global education opportunities in which all students can participate (Kinzie et al., 2017). Student
mobility and global engagement should be viewed as a range of strategies, with the expectation
that all students will have an internationalized learning experience regardless of whether they
can travel (Ackers, 2008).
For the 90% of students who do not participate in study abroad programs, Internationalization
at Home (IaH) initiatives, including, “COIL may provide an alternative means for becoming
globally aware and interculturally competent while remaining on campus” (Reed, 2016).
However, just as an overlying barrier to study abroad participation has been cited as institutional,
with the “lack of demonstrated commitment by institutions to internationalizing learning, in
which study abroad plays such an important role” and with some PSEIs not yet demonstrating “a
readiness to envision study abroad as central to their academic mission” this barrier remains a
“If we accept (as is strongly documented
real obstacle to more broadly
and argued in the literature over
enabling greater interest and
participation in COIL (Bond,
decades of research and reports) that a
2009).
study abroad experience has the

2.2.1. Cost, the
Greatest Barrier to
an Education
Abroad
Existing research shows that
while “Canadian students are
generally interested in studying
abroad ... they face a number of
obstacles ... categorized as the
four Cs: cost, curriculum, culture
and circumstance” (Academica
Group, 2016). According to the

potential to offer students wide-ranging
educational, personal and career
benefits, shouldn’t the increasingly
diverse student population be at least
as represented in study abroad as they
are in the general student population?
One might think that to be a reasonable
assumption, but the facts do not bear it
out” (Bond, 2009).
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responses from 1,424 Canadian panellists regarding feelings toward studying abroad, the most
commonly cited barrier to international exchange was finances/costs (70%) (Academica Group,
2016). Interestingly, these findings also showed “that the concern about cost did not vary
considerably between household income groups, with students from $210 K+ families citing cost
as a barrier almost as often as students from <$30 K households” (Academica Group, 2016). This
indicates that studying abroad, once “considered a privilege of the elites” (Begin-Caouette, 2015),
now poses even wider-spanning financial concerns, inclusive of all financial situations and income
brackets. And according to the most recent large-scale Canadian study by the Canadian Bureau
for International Education, the percentage of students citing cost as the most significant barrier
to education is even greater – a staggering 80% (CBIE, 2016).1
Other barriers to study abroad were also reported, reflecting indirect financial costs, including
“concerns about delayed graduation, the need to work during the school year, that jobs would
not be held while abroad, or that going abroad would not be required to obtain a job” (CBIE,
2016). And cost was also specifically reported as “the top reason minority students didn’t study
abroad” (Reed, 2016). While it seems clear that increased funding opportunities to support
education abroad participation need to be implemented and effectively marketed (CBIE, 2016)
to ensure all students have access to international experiences, what is also clear is the
overwhelming need for more equitable and accessible global learning opportunities, such as
COIL, to be effectively promoted and made available to all students.

Based on data derived from CBIE’s 2016 Education Abroad Survey examining the demographics, experiences and
views of more than 7000 students from 35 Canadian universities and colleges/polytechnics
1
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2.2.2. Lack of Inclusion, Underrepresented Students
While traditional study abroad experiences are widely regarded as expensive and fraught with
barriers, especially to those in low-income brackets, they are also historically unengaged with
and unwelcoming to numerous
underrepresented
student
“Given the personal and professional
populations. According to the
Institute
of
International
enrichment associated with
Education’s Open Doors Report
education abroad, it is important to
(2014), about one in ten students
study
abroad
during
their
benchmark which students are and
undergraduate career, with a mere
are not going abroad, with a focus on
twenty-six
percent
of
this
efforts to facilitate accessibility and
population belonging to racial
minority groups (Reed, 2016).
equitable participation”
(CBIE, 2016).
Additionally,
regarding
the
diversity among study abroad
participants, The Canadian Board
for
International
Education
reported foreign-born Canadians, racialized domestic students, students who identify as
Indigenous, and those with a disability were less likely to go abroad (CBIE, 2016). In discussions
surrounding this lack of diversity, one scholar argues that “a lot of students deselect themselves”
from traditional study abroad experiences due to real and perceived barriers (Ladika, 2009). For
instance, due to systemic barriers, “racialized students have resigned themselves to thinking that
study abroad is not meant for them but rather for rich, White kids” (Bond, 2009). Additionally,
for minority students travelling abroad, there can be additional challenges, such as “concerns
about racism, discrimination and even ageism” (Ladika, 2009).
Taking a closer look at who is not taking part in international student mobility opportunities, in
the United States, only 26% of minority students studied abroad in 2014 compared with a 42%
overall US minority student population (CBIE, 2016). In Canada, only 14.7% of students who
identified as visible minorities studied abroad, making them underrepresented compared with
the general Canadian minority population of 19.1% (CBIE, 2016). Of the visible minority total,
Indigenous students participating in study abroad comprised only 1.8%, reflecting a significant
underrepresentation compared to Canada’s national Indigenous population of 4.3% (CBIE,
2016).2

2

Based on a survey of 1,433 outbound Canadian students
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A Canadian study points to the underrepresentation of racialized and indigenous students in
study abroad as not indicating a lack of desire to participate in these experiences, finding
“racialized and Aboriginal students [to be] more interested in participating in a study abroad
program/experience if they could do so (p<.05) than their non-racialized peers” (Bond, 2009).3 In
discussions surrounding the lack of diversity among students participating in education abroad,
questions were raised regarding accessibility, equity and inclusion of programs at home and
abroad, with practitioners in the field writing “about the need to change the face of study abroad
by engaging more non-traditional students such as mature students, racialized students, students
who are parents, students who identify as LGBTQ and students with disabilities” (Bond, 2009).
One scholar points to “short-term cost-effective” global education programs as proving “more
accessible” to underrepresented students with added financial burdens, and “intentional
outreach by racialized faculty or staff” as encouraging the increased participation of racialized
students (Ladika, 2009 as cited in Bond, 2009).
While there is little published research on education abroad and students with disabilities, what
is available makes clear that students with disabilities “have traditionally been underrepresented
in study abroad programs and statistics about their rates of participation are lacking” (Matthews
et al., 1998). Despite an increase in the numbers of students studying abroad each year, “the
participation of students with disabilities remains low,” and while “there has been an increase in
the participation of students with disabilities in study abroad, they still remain an
underrepresented group in international education” (Siyorovna Ablaeva, 2012). In a study
investigating the perceptions of college students with disabilities toward studying abroad,
students cited “the barriers of lack of knowledge about available study abroad programs, lack of
assistive devices and services, and financial barriers” as primary challenges to participation
(Matthews et al., 1998). Among other barriers to participation in study abroad for students with
disabilities is a lack of encouragement to study abroad due to the “lack of a consistent process to
recruit and advise students with disabilities for study abroad” as well as a lack of “knowledge
about the accessibility of study sites for students with disabilities” (Siyorovna Ablaeva, 2012).

3

Based on a survey question regarding interest in participating in a study abroad experience (1,267 responses)

Developing Global Education Opportunities at Sheridan College Using COIL

10
Benefits to studying abroad for students with disabilities were also cited, with one scholar
advocating that “the study abroad experience promotes higher levels of identity development
for students with disabilities” and
asserting that because people with
“Inclusion of people with disabilities
disabilities
experience
lower
employment rates, access to global
in international exchange is essential
education
and
international
to ensure that people with disabilities
experiences are doubly significant,
have the same rights and
providing students with disabilities
opportunities as people without
an even greater edge in the labour
disabilities, including the right to
market (Siyorovna Ablaeva, 2012).
study abroad” (Siyorovna Ablaeva, 2012)
Also argued is the considerable
benefit that study abroad affords
disabled students in increasing
their self-esteem and self-confidence as well as their intellectual and social curiosity (Siyorovna
Ablaeva, 2012). Discussed approaches to increasing the participation of students with disabilities
in study abroad experiences are providing accessible home environments and planned pairing
with teachers and guides (Ladika, 2009).
Every student, regardless of nationality, religious, racial or ethnic heritage, sexual orientation or
disability, should have access to global education (Siyorovna Ablaeva, 2012). Especially
considering that “time abroad also is a way not only for non-traditional students to educate
themselves but also for them to educate others” (Ladika, 2009). A student with disabilities who
participated in study abroad explains his experience as a “two-way street,” being able to
“educate others about [his] disability and learn about customs and food that you wouldn’t
otherwise know” (Ladika, 2009).
As detailed throughout the literature, international mobility was cited as an essential component
of internationalization. But internationalization needs to benefit everyone; “in Canada, education
stakeholders must see it as an obligation, not an option, to infuse internationalization throughout
education to provide truly internationalized learning outcomes that are critical for success in a
global context” (CBIE, 2016). Internationalization at Home initiatives, like COIL, stand to do just
that. Findings about alternative global education opportunities as effective options for students
unable to take part in traditional modes of international exchange were found across the
literature, making a solid case for COIL and other global exposure experiences that do not
demand international travel, supporting that global learning is not something that only occurs
abroad. (Kinzie et al., 2017).
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2.3. Internationalization at Home (IaH)
The increasingly recognized value of an internationalized education, along with the multiple
barriers and inequities to traditional international student mobility, have created a heightened
focus on International at Home (IaH) initiatives (CBIE, 2016). Beelen & Jones define IaH as “the
purposeful integration of international and intercultural dimensions into the formal and informal
curriculum for all students within domestic learning environments” (2015). IaH is also described
as a “significant means of internationalizing higher education, looking beyond the mobility of a
minority of students, emphasizing
instead the delivery to all students
of an internationally focused
curriculum and the embedding of
cultural
communication
in
culturally
diverse
settings”
(Wachter, 2003, as cited in Strand
Mudiamu, 2020).

IaH “formed in response to
the challenge of providing
non-mobile students with
international experiences in
the curriculum, especially
those experiences that
develop the soft skills valued
by employers”

While the literature is expansive on
the topic of IaH, and COIL is widely
recognized as an integral part of
the IaH movement (Beelen &
(Strand Mudiamu, 2020).
Jones, 2015), mention of COIL
within IaH literature is sparring and
sporadic. Within studies and discussion of IaH, there is “very little information (quantitative or
qualitative) among students who participate in online, collaborative, transnational programs”
(Reed, 2016). Perhaps this disconnect is because, as one scholar argues, “virtual exchange
technology is disrupting the notion of Internationalization at Home ... blurring the lines between
here and there and them and us” (Strand Mudiamu, 2020).
Whatever the case may be, rationales for both IaH and COIL are similar, with both initiatives
“shifting international learning benchmarks from quantitative measurements (mobility) to
qualitative measurement (what is learned)” (Strand Mudiamu, 2020).
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2.4. Collaborative Online International Learning (COIL)
COIL is defined as “an approach that brings students and professors together across cultures to
learn, discuss and collaborate as part of their class ... Professors partner to design the experience,
and students partner to complete the activities designed ... COIL becomes part of the class,
enabling all students to have a significant intercultural experience within their course of study”
(SUNY COIL, 2021). Scholars suggest that the main idea of COIL is to get “students to be more
global thinkers as they work collaboratively on a project with students from different cultural
backgrounds” (Appiah-Kubi & Annan, 2019).

“COIL is about
connecting across
difference”
(SUNY COIL, 2021).

Figure.1 What is COIL?4
2.4.1. Origins
COIL emerged with the development of the internet and the field of educational technology. As
the internet (and professors’ comfort using it) began to spread across the world in the mid-1990s,
so too began the earliest forms of online global learning communication, primarily through email,
connecting individuals with similar interests or common areas of research over vast transnational
spaces (Rubin, 2017). Soon after, the development of learning management systems like
Blackboard, Canvas, Desire2Learn, and WebCT “provided a platform and workspace for online
courses and learning programmes” and allowed for the outward dissemination of information
from institutions to students (Rubin, 2017). The gradual refinement of best practices for online
learning followed, and “entire new institutions and specialised programmes were built on the
premise that learning at a distance was not merely viable but might reach student demographics
that otherwise were not able to participate in higher education” (Rubin, 2017). However, these
earlier online models of teaching, while allowing enrollment of learners from around the world
“were structured to disseminate knowledge only in one direction and were rarely designed to
promote intercultural learning or exchange between students with different cultural or national

Source: Introducing Collaborative Online International Learning (COIL) Sheridan College Centre for Global
Education and Internationalization, October 14, 2020 [Print].
4
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backgrounds” (Rubin, 2017). This one-way structure soon changed, when in 1999, Jon Rubin,
associate professor of film and new media at the State University of New York (SUNY), returned
from a five-month Fulbright stint in Belarus and wanted his film and media students at SUNY to
have the chance to collaborate with students abroad (Labi, 2011). Rubin developed a course on
cross-cultural video production with a colleague at the European Humanities University in
Belarus, where “students were paired up and after selecting a theme on which to focus,
alternated producing videos, each one responding to the previous project” (Labi, 2011). And so,
in the early 2000s, COIL was born, garnering initial institutional support due to its relatively
simple-to-adopt approach, and developed by faculty in the humanities with limited experience
using education technology (Labi, 2011).
While institutional support and implementation of virtual exchange through COIL has led to COIL
being widely used as a synonym for virtual exchange (O’Dowd), similar models with different
names were also emerging at this time, such as Virtual Mobility, Telecollaboration, Globally
Networked Learning Environment (GNLE), Virtual Exchange and Virtual Team Teaching (VTT)
(Rubin, 2017). Whatever the name, these innovative pedagogies created environments “to foster
the development of intercultural competence skills with the use of technology to connect
classrooms in distinct geographical locations,” enhancing dialogue and collaboration between
people and institutions across the globe through meaningful transnational experiences (AppiahKubi & Annan, 2019).

2.4.2. Overview of
COIL Practices

“Scholars liken the creation of Globally
Networked Learning Environments, such as
COIL, to educators “building small windows
to the world for their students and
themselves”

Over the past decade, COIL has
emerged as a leading innovation in
global education at many PSEIs
(Begin-Caouette et al., 2015).
(SUNY COIL, 2021). Participation in
COIL programs provide international learning experiences with peers that traditional lecture or
domestic studies cannot (Patterson et al., 2011) while also broadening the reach of these
experiences to engage a greater number of students who would otherwise not participate in
traditional modes of international exchange (Viggo, 2020). COIL utilizes digital learning
environments that are both synchronous and asynchronous to connect students and professors
in different cultures and locations for collaborative projects and discussions as part of their
coursework (SUNY COIL, 2021). Learning, projects, and discussion can include face-to-face
meetings (in-class or remote), videoconferencing, learning management systems,
collaboratively-edited documents, social media and many other kinds of tools and software (The
Forum on Education Abroad, 2020). The wide range of tools is reflective of COIL’s flexible design
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and implementation and of the fact that “COIL does not require professors to learn new software
or to use any particular platform” (SUNY COIL, 2021). However, it should also be noted that while
the utilization of digital tools and technology are core elements of the COIL experience, the
literature suggests COIL should be framed as a new “learning paradigm” (Tippett, 2017) rather
than a technology platform (Rubin, 2017). It is recommended that, when designing a COIL course,
the choice of digital technology should be a secondary consideration, with the primary concern
being the activities that foster cross-cultural awareness within multicultural learning
environments (Rubin, 2017).
A typical COIL course involves two or more professors in different geographic locations, “who
want to teach a course together because of the perspective their respective classrooms will bring
to the material” and each other (Rubin 2017; Strand-Mudiamu, 2020). This approach
acknowledges how “students [who] bring different points of view and talk with each other to
share knowledge ... enriches the curriculum” (Gokcora, 2021). While many professors utilize preexisting and personal networks when connecting with or establishing a successful professor
partnership for their COIL course, the well-known SUNY COIL Center also provides partner
matching and workshops to support faculty in forging partnerships (Gokcora, 2021; SUNY COIL,
2021).
Once partnered, Professors work together to design and plan the COIL experience, during which
they determine the length of the interaction, define student learning goals, design comparative
and collaborative activities and select methodology and technology tools for collaboration (SUNY
COIL, 2021). Additionally, regarding course design, one scholar points out that “in a COIL course,
professors [may also] collaborate to bring topics to the course that would have been difficult to
integrate without collaboration” (Gokcora, 2021). One such example being “an oral COIL project
involving global social justice issues” in which students “explain social justice issues from their
context,” teaching “each other the cultural significance of the topic” and “offering solutions”
(Gokcora, 2021).
Looking closer at the components of a COIL module, it is typically comprised of four distinct
phases. First is the team-building phase, which includes icebreakers, activities and discussions
designed to help students feel comfortable working together online and across cultures. The
second phase comprises comparative discussions and organizing of the project that the teams of
students will be working on; this phase prepares students for effective collaborative work. Third
is the project phase that involves students applying their knowledge and creating something
together. Finally, in the last stage, students present their work and reflect on course content and
the intercultural aspects of the collaboration (SUNY COIL, 2021).
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Once implemented, a COIL experience can range in duration, from four to fifteen weeks long. For
example, COIL may be a constant component, utilized for an entire course, or as more typically
seen, implemented as a module, or a portion of a course, lasting for several weeks, often when
respective institutional academic calendars overlap (SUNY COIL, 2021). While the length of a COIL
program varies, The SUNY COIL Centre highlights that “the minimum recommended length for a
COIL module is five weeks” (SUNY COIL, 2021). At the end of the course, credits are then granted
to students by their home institutions.

Figure 2 A Visual Representation of COIL5
When looking at student rationales for enrolling in a COIL course, one study reported that “80%
said that they did so because the topic interested them; 72% said that they did so because the
course fulfilled a major or minor requirement; 36% said that they wanted to have a cross-cultural
experience at home before going abroad; 28% said that they were curious by what ‘COIL’
entailed; 24% said that they were not aware that the course employed ‘COIL’ at the time of
enrolling; 16% answered that the course partnered with an institution in a country that has
always interested them; 8% said that it seemed more financially-appealing than study abroad;
and another 8% said that they took another COIL course and enjoyed it” (Reed, 2016).6
In exploring COIL literature, a newly developed branch of COIL was also discussed. This initiative,
called Coil Plus, while also having the traditional virtual component connecting two classrooms
in two different geographic areas, adds an additional phase in which “students actually travel to

5

6

Source: SUNY COIL “What is COIL?’ https://online.suny.edu/introtocoil/suny-coil-what-is/
Based on a 2016 survey of 25 students participating in COIL programming at 4 SUNY institutions
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each other’s home institutions and work together on pre-planned tasks, thereby enhancing their
learning experience” (Viggo, 2020). This “Plus” portion of the COIL program is regarded as “high
impact learning” (Viggo, 2020). As more information becomes available, this COIL adaptation
should continue to be studied, with student participation and outcomes explored.

2.5. Benefits of COIL
Aside from COIL’s adaptive advantage in addressing ongoing obstacles to international mobility
posed by COVID-19, such as student safety, border restrictions, cancellation of mobility
programs, ability to obtain visas and health and travel coverage, COIL also offers a number of
wide-ranging benefits for students, faculty and institutions alike and is described as a “strategic
opportunity for a broad range of
institutions, including community
“COIL presents a rich learning experience
colleges ... to broaden their
for students particularly during the
international engagement” (Labi,
pandemic and distance learning, but one
2011).

that could be continued even when faceto-face instruction resumes” (Gokcora,
2021).

The Government of Canada’s
International Education Strategy
(2019) explains that the future of
work is changing, “requiring new knowledge and specific competencies including creativity,
flexibility and adaptability, along with communication, problem-solving and intercultural skills.”
COIL can be seen as simultaneously addressing these requirements along with the three primary
ongoing issues of internationalizing higher education: preparing students for twenty-first-century
labour markets, providing place-bound students with access to global experiences, and allowing
equitable degree outcomes for all learners, regardless of whether or not they travel (Patterson
et al., 2012). As SUNY COIL (n.d.) explains, “COIL seeks to build bridges between study abroad,
instructional design and teaching faculty through team-taught courses, thereby promoting,
integrating and enhancing international education experiences across curricula.”

3.5.1. Enhancing Digital Media Literacy
Perhaps most readily perceived, while engaging in online tasks, COIL students gain essential
digital literacy skills for working in virtual teams (Gokcora, 2015), which is an oft-stated aim of
COIL and comparable virtual exchange programming, “to enhance the media literacy of
participants” (Helm & van der Velden, 2019). Regarding digital literacy, participants of one virtual
exchange study “reported that they felt more confident about their abilities” (Helm & van der
Velden, 2019). Remarking on his digital literacy development, a virtual exchange student in
Turkey said, “I was also doing Skype interviews and in touch with organizations in Jordan and in
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London that wanted to collaborate ... for sure it improved my digital skills ... I started to use two
different platforms that I didn’t know before ... so, yes, as for my digital skills it was an
improvement” (Helm & van der Velden, 2019). Also notable is that the online nature of COIL
experiences, “integrate smoothly into the online cultures of young people who, compared with
their counterparts from previous generations, are more exposed to and connected with
technology and can adjust to further digitalisation” (Helm & van der Velden, 2019).

2.5.2. Team-Building and Cross-Cultural Communication
COIL has been found to “teach students to adapt their communication style” (Begin-Caouette et
al., 2015), particularly “for those students who might not have an opportunity to speak with
native speakers” (Gokcora, 2021). COIL also encourages “students to pursue collaborative
projects to instil skills including team building and cross-cultural communication” (Viggo, 2020)
and “creates an environment for diverse idea generation” (Appiah-Kubi & Annan, 2019). As one
scholar explains, “COIL courses provide pluralistic points of view and academic freedom” by
creating spaces to learn from each
other and fostering “peer to peer
“This experience was different that the other
learning [that] motivates students
university experiences because I had the
to get engaged in projects”
opportunity to talk with people from different
(Gokcora, 2021).
backgrounds and beliefs ... this experience

challenged our communication skills and

According to a large-scale virtual
helped us through time to improve it” (Female
exchange study by the European
student, Tunisia)
(Helm & van der Velden, 2019)
Union, “67% of participants agreed
or
strongly
agreed
that
participating in the exchange helped them improve teamwork and collaborative problem-solving
skills” (Helm & van der Velden, 2019). In another study, after participating in a COIL course, 79%
of university students reported that the COIL component they liked most was “the fact that
everyone shares ideas to make the project a better one” (Appiah-Kubi & Annan, 2019). 7
Additionally, 50% of those students reported that “they liked sharing ideas towards a common
goal from different perspectives” 36% reported that “COIL makes the project work easier to
finish” and 21% “liked making new friends and learning from other people” (Appiah-Kubi &
Annan, 2019).
Additionally, while COIL is reported to be effectively utilized in any discipline, the literature points
to interdisciplinary collaboration as bringing increased benefits, such as “encouraging students
Limited study of an 8-week long COIL program with 31 engineering students from different linguacultural and
geographical regions (students from the University of Ghana and the University of Dayton).
7
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to apply their knowledge to new areas” and requiring “them to explain their field of study to
students who do not share the same knowledge background” which can help in “solidifying
concepts and seeing the practical application of their discipline (SUNY COIL, 2021). In one study
students reported that “their experience with COIL helped them to learn how to communicate
more mindfully (Reed, 2016).

2.5.3. Language Learning
In addition to COIL’s ability to enhance communicative skills for working with non-native English
speakers, it is also highlighted that “many institutions take advantage of the COIL framework
when trying to improve language skills” (Reed, 2016). It is discussed that “one of the disciplines
to most eagerly take up virtual exchange as a learning tool has been foreign language education”
(O’Dowd, 2018). This is not surprising, as PSEIs and educators alike understand “the potential of
connecting language learners with counterparts in other countries in order to engage them in
interaction with speakers of other languages and to give them semi-authentic experiences of
communicating in these languages” (O’Dowd, 2018). One study discussed PSEIs in Japan, where
low TOEFL scores among students were making it increasingly difficult for Japanese students to
enter institutions in the United States; PSEIs like Kansai University and Osaka University
“partnered with institutions who practiced COIL overseas with the intention of helping students
build their English Language skills and improve their scores before going abroad” (Ikeda &
Bysouth, 2015, as cited in Reed, 2016). One scholar discusses how “the telecollaborative model
of virtual exchange strives to integrate the online interaction comprehensively into the students’
foreign language programmes” (O’Dowd, 2018). However, also mentioned in the discussion of
language learning and communication is the possibility for COIL creating “inequities in the
communication flow putting one set of students at an advantage and the other at a
disadvantage” (SUNY COIL, n.d.). As the SUNY COIL Center suggests, “it is important to address
these differences at the onset, so that collaborative exercises and assessment address the
differences in language competency” (n.d.).

2.5.4. Affordability
One of COIL’s most widely reported benefits is its affordability, which is sometimes framed from
both a student and institutional perspective. According to John. E. Fowler, former Assistant
Director at SUNY’s Center for Collaborative Online Learning (2016), COIL is an effective “way to
bring about internationalization on a campus level with relatively few resources” (Labi, 2011). It
is a resourceful and cost-effective approach to internationalization that “takes advantage of the
substantial investments in campus technology that can also allow for integration of faculty and
students from other cultures into classrooms” (Fowler, 2014). And as discussed earlier in this
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report, in ‘Barriers to Traditional Mobility’ and expanded upon later in ‘Improving Equity in
Educational Outcomes for Historically Underrepresented Students,’ COIL is an affordable
alternative to traditional international mobility, providing place-bound students with access to
global experiences, and allowing equitable degree outcomes for all learners, regardless of
whether or not they travel (Patterson et al., 2012). With cost also cited as “the top reason
minority students didn’t study abroad,” COIL’s affordability is often touted as its primary
advantage (Reed, 2016). However, as explored throughout this report, it can be argued that other
aspects and benefits of COIL rival that of its affordability. Additionally, it is interesting to note
that while affordability and resourcefulness are often reported benefits to virtual exchange and
COIL programs, the results of one survey found that “students who did not study abroad did not
enroll in the COIL course because they considered it an ‘alternative’ to study abroad (as only 8%
of all surveyed students claimed to take the course because it seemed a lower cost alternative
than study abroad), but because it fulfilled a course, or the topic interested them” (Reed, 2016).

2.5.5. Increased Performance Outcomes
While affordability is a widely cited benefit of COIL, especially for students facing financial
barriers to studying abroad, scholars suggest that COIL should be viewed as a “powerful learning
opportunity,” in and of itself, rather than merely a cost-effective alternative to international
exchange (Reed, 2016), and advocate for IaH interventions, such as COIL, as superior to study
abroad in achieving intercultural competence (Soria & Troisi, 2014).
In terms of overall student performance in COIL courses versus students’ performance in the
same course without the collaborative international linkage, one study compared “the
performance of COIL students with those who were not involved in the study [and] observed that
the COIL teams performed significantly better on the project work” (Appiah-Kubi & Annan,
2019).8 9 This comparative study noted significantly better grades achieved by COIL teams versus
the No COIL teams, both on project work and exams (Appiah-Kubi & Annan, 2019).
Results from another study suggest “that students’ participation in activities related to
Internationalization at Home—participation in on-campus global/international activities such as
enrollment in global/international coursework, interactions with international students, and
participation in global/international cocurricular activities—may yield greater perceived benefits
than study abroad for students’ development of GII [Global, International and Intercultural]
competencies” (Soria & Troisi, 2014). Further findings reinforce the effectiveness of COIL,
Performance determined by students participating in COIL teams achieving higher mean scores on the exams
then when compared to students in comparative course Non-COIL teams.
9
Limited study of an 8-week long COIL program with 31 engineering students from different linguacultural and
geographical regions (students from the University of Ghana and the University of Dayton).
8
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highlighting “that learning in an academic, structured setting makes students more cognitively
aware of personal habits than a study abroad experience in which students are expected to guide
themselves through new experiences and environments without the prerequisite of personal
reflection” (Reed, 2016).
Scholars attribute the significant “faculty time” that COIL affords students as contributing to the
increased performance of COIL students compared to non-COIL students, noting that COIL
“provides the opportunity for more student-faculty interaction, which could be the main reason
why the COIL teams performed relatively better on the project than the No COIL team” (AppiahKubi & Annan, 2019). Further, regarding the increased student-faculty engagement element of
COIL, this study also noted that “the challenges of the collaboration forced students to utilize
faculty office hours regularly to discuss the project, preliminary findings, and the challenges from
the collaboration,” which encouraged and fostered discussions that “went into areas that would
have otherwise remained unchartered ... providing further clarification on the project” (AppiahKubi & Annan, 2019).

2.5.6. Benefits for Instructors
COIL is also framed as “a new way of fostering collaborations between institutions [and]
professors, (Labi, 2011) and is emerging as “a pedagogy that can support home-grown individual
faculty curricular innovation on an institutional scale” (Strand Mudiamu, 2020). The literature
speaks to COIL’s value and ability to engage and internationalize professors just as much as
students, with a range of benefits reported for faculty members and institutions alike (Rubin,
2017). One study points out that “COIL is unique in the world of e-learning because it requires
co-teaching” (Strand Mudimu, 2020). This collaboration benefits instructors by “developing new
teaching practices and learning to work with colleagues in other countries” (Begin-Caouette,
2015). One study found that “faculty members who have facilitated COIL courses also report
growth in terms of their teaching and adaptability after having their skills challenged in this new
lesson model” (Reed, 2016). With another study reporting that COIL “invigorates their teaching
and allows them to assign projects that have more real-world context for their students” (Strand
Mudiamu, 2020). However, it is worth noting that “most studies do not explain the mechanisms
supporting professional learning, especially in the case of GNLEs implemented in colleges (BeginCaouette, 2015).
Additionally, the literature highlights that when teaching with COIL, “Professors are less
concerned about the violation of academic integrity,” because greater “genuine knowledge is
generated without consulting any written sources” with knowledge gained as students work
together to generate ideas and get information from their partners “incrementally and over
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time” (Gokcora, 2021). Typically, “information is created by the interaction of peers in the group,”
allowing the “project-based nature of COIL [to] eliminate the direct lifting of information from
external sources” (Gokcora, 2021).
The following two sections take a more comprehensive look at the literature that discusses two
of COIL’s most widely published benefits: Improving intercultural competence and increasing
graduate employability.

2.5.7. Improving Intercultural Competence
Interculturally Effective Persons (IEPs) have been defined as being able to “live contentedly and
work successfully in another culture,” including “the ability to cope, personally, professionally,
and in their family context with the conditions and challenges of another culture” with multiple
core competencies, including being able to “cope with the stress of culture shock and the ongoing
challenges of living in
another culture” and
having “an understanding
“Citizens of today’s world need to recognize that
... and a respect of the
people situated in different spatial, cultural,
concept of culture and
economic, and political locations will inevitably
the pervasive influence it
perceive events and relationships differently
will have on their life and
from each other. We need to teach students to
work abroad” (Vulpeet et
seek out understandings from these multiple
al., 2000). 10 Further
perspectives and not to rest content with the selfexplained in A Profile of
serving views presented in the mainstream
the
Interculturally
culture”
Effective Person, experts
(Cornwell & Stoddard, 2006, as cited in Dubinsky, 2008).
assert that “beyond
coping, EIPS actually
enjoy
an
enriching
experience in their host culture” and possess knowledge of it which they “try constantly to
expand” (Vulpe et al., 2000).

For a more comprehensive look at the characteristics of an interculturally effective person, refer to the groundbreaking Canadian study by The Centre for Intercultural Learning:
http://madgic.library.carleton.ca/deposit/govt/ca_fed/fait_profileoftheieper_2000.pdf
10
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Another study describes intercultural competence more broadly as having multiple dimensions,
including awareness, attitudes, skills, and knowledge. Regarding these dimensions, one study
points out that intercultural “knowledge and skills are customarily addressed in traditional
educational settings” because “they are quantifiable [and] can also be easily assessed and
expressed in terms of grades or
numbers”
(Fantini,
2000).
“At the start I had my doubts about the
However,
with
intercultural
exchange and its effectiveness at breaking
knowledge and skills as a primary
down cultural barriers and engaging with
focus of traditional learning,
difference. More so because the program
intercultural
attitudes
and
was offered in an academic environment,
awareness are often neglected.
And as one scholar argues,
with the prospect of educational credits at
“anyone who has been in an
the end. Hence, at the beginning, my aim
intercultural situation knows that
was purely functional to the attainment of
positive attitudes and awareness
the credits. My assumptions crumbled after
are just as important, if not more
one or two sessions. In general, my
so, to intercultural success,”
experience with virtual exchange was
adding
that
“many
interculturalists see awareness (of
fantastic. I met people from all over the
self and others) as the keystone on
world and, although we could not be
which effective and appropriate
physically close to each other, we developed
interactions depend” (Fantini,
some kind of friendship” (Male student, Italy, 23)
2000).
(Helm & van der Velden, 2019).
While the essential skills “required
to be successful in a multicultural
environment” are cited as “difficult to be taught in the traditional classroom,” the literature also
points to “one of the most effective approaches to acquiring intercultural competency skills is
through experiential learning” (Appiah-Kubi & Annan, 2019). This makes a strong case for COIL
as a much-needed alternative and “powerful learning opportunity for students who are
interested in deepening their intercultural awareness” (Reed, 2016), supporting critical thinking
and global awareness, particularly “for those students who might not have an opportunity to
speak with native speakers or do not have the financial ability to participate in study abroad
programs” (Gokcora, 2021).
In published COIL case studies, faculty confirmed that students “learned the true meaning of
intercultural exchange” through active and ongoing group discussions and collaborations; and
that while these interactions were undertaken virtually, “they were able to experience culture
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shock and apply solutions to real-world problems and questions in internationally-mixed groups”
(Guth, 2014 as cited in Reed, 2016). The results of one study “indicate that virtual exchange
programs can increase participants’ empathy for other cultures and perspectives, develop their
willingness to engage constructively with peers of diverse backgrounds and views, and provide
participants with the experience of being heard and respected” (Bruneau, n.d.).11
Furthermore, COIL can stimulate intercultural communication outlets, leading to mutual
understanding both for the student and the communities they join during their exchange .
One scholar argues that opportunities for intercultural education “also indirectly affect the
participants’ families, neighbors, and communities” with the impact of initiatives like COIL “even
if of short duration and conducted in a specific context” providing essential opportunities “to
effect changes in individuals, extending beyond the duration of the program to their lives once
back home” concluding that, when “viewed this way, programs are not an end in themselves, but
rather a means of producing life-long changes in individuals” (Fantini, 2000). One scholar asserts
that global learning programs, such as COIL, more than exposing students to global issues
and encouraging intercultural communication, “break down cultural barriers and help
students find commonalities between their own lives and communities and those of their peers
at a foreign institution [which] may inspire students to reconsider their potential for being global
citizens and how they can improve development conditions at home and abroad” (Patterson et
al., 2011).
Additionally, it is also interesting to note that one COIL study found that “more than half of the
group surveyed expressed a feeling of ‘wanting’ to study abroad after having taken a COIL
course,” with the majority being students who had not yet studied abroad (Reed, 2016), which
substantiates the Erasmus+ Virtual Exchange program’s assertion that, “virtual exchange can be
seen as a way of fostering positive contact in a safe environment that can fuel interest in further
contact” (Helm & van der Velden, 2019).
Therefore, it is not surprising that COIL is regarded as a highly influential educational experience
for students, ensuring they “are provided with a diverse environment, so they can learn from,
and about diverse cultures to enhance their intercultural competency skills” (Appiah-Kubi &
Annan, 2019), highlighting the power “important intercultural education experiences out of
which participants develop intercultural competencies” have to create effective global citizens,
well poised to work in multicultural and international settings and be “more effective in their
chosen fields – whether in social work, education, politics, business, or others” (Fantini, 2000).
This is especially important in countries like Canada, where ethnic diversity continues to rise and
Soliya research conducted in partnership with Saxelab Social Cognitive Neuroscience Laboratory at MIT and the
Annenberg School of Communication at University of Pennsylvania, with a focus to identify and establish evaluation
tools to measure attitude changes and skill-development young people achieve through Soliya’s Connect Program.
For more information on their Connect program visit https://www.soliya.net/programs/connect-program
11

Developing Global Education Opportunities at Sheridan College Using COIL

24
where “successful relationships with friends, neighbors and intercultural partners depend on an
ability to deal with difference in a positive manner” (Fantini, 2000).12

2.5.8. Increasing Graduate Employability
The future of work is rapidly changing. As globalization continues to shrink the world, countries
are dealing with an increasingly multicultural and diverse workforce, and both multinational and
domestic corporations increasingly recognize “that success in a global marketplace depends, to
a large degree, on their employees’ ability to deal in the international arena” (Fantini, 2000). One
scholar points out that “globalism is not only about trade in products” but about the “exchange
of ideas and values as well” (Holquist, 2006, as cited in Dubinsky, 2008).
Graduates increasingly work in “jobs that require them to function effectively in virtual spaces in
which persons coordinate, collaborate, and compete across national boundaries” and encounter
“opportunities to join virtual communities that include citizens from several nations who share
professional, political, or other interests (Anderson et al., 2010). At home, domestic corporations
agree that “maximum efficiency in the workplace depends on good ethnic relations among their
employees” with specific fields such as social work and medicine asserting “that effective care
requires sensitivity to cultural
difference when dealing with
“I learnt how to cope with difference. I
patients and clients of various
learnt how to work in a multinational
backgrounds” (Fantini, 2000).

team. I learnt we all strive for connection.
I learnt asking personal questions is way
less rude than assuming similarities. I
learnt it takes a fair amount of courage to
put yourself out there” (Male student, Italy, 23)

In a 2014 study, Universities
Canada found that “82% of hiring
managers from Canadian Small and
Medium
Enterprises
(SMEs)
(Helm & van der Velden, 2019).
believe employees who possess
intercultural knowledge and an
understanding of the global
marketplace enhance their company’s competitiveness” (CBIE, 2016). And while these soughtafter intercultural competencies are widely discussed as effectively fostered through
international student mobility, the case for non-traditional methods to studying abroad, like
COIL, is also found, with one scholar pointing out that practicing intercultural communication and

According to Statistics Canada’s projections of the diversity of the Canadian population, the proportion of the
total population that is foreign-born will continue to increase, reaching between 25% and 28% by 2031.
12
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problem-solving virtually and collaboratively will be a necessary “career ready” preparation for
all college graduates (Strand, Mudiamu, 2020).
PSEIs increasingly acknowledge COIL as an effective pedagogy to successfully prepare students
to thrive in globally networked environments, “teaching students to work in global settings and
preparing future technicians who can jointly work on projects with international partners”
(Bégin-Caouette et al., 2015). As one scholar discusses, COIL’s interdisciplinary exchange “fosters
career advancement both for faculty and students” and establishes “better networks and career
skills” (Gokcora, 2021). Additionally, scholars have described programs like COIL as critical for
students to “expand their worldview and build critical 21st century skills and attitudes such as
communication skills, self and global-awareness, critical and analytical thinking, curiosity, and
media and digital literacy, which are also important for employability” (Helm & van der Velden,
2019).
One study reported COIL as “connecting young people in the United States with peers in 147
other countries or areas around the world, including many where international travel is limited
even under pre-pandemic conditions” (Stevens Initiative, n.d). This ease with which COIL can
easily reach across countries and continents to connect students to people, environments, and
cultures that may have otherwise been impossible makes it uniquely effective. In an article
outlining a COIL program linking students at Kennesaw State University and Corporacion
Universitario Minuto De Dios, facilitators of the project found that “to some degree, each of the
activities enabled students to work on their global competencies ... through the introductions,
icebreakers, and teamwork, students were able to understand that people have different
experiences, cultures, and perceptions about the world around them” and that “the personal
connections, enabled students to develop empathy and acceptance that different regions
operate in ways that are meaningful for those areas and peoples” (Patterson et al., 2011).
The Government of Canada regards the “global competencies, skills and networks” derived from
an internationalized education as creating “peaceful, welcoming and diverse communities; an
enviable quality of life [and] opportunities to work and start careers” as well as being essential in
driving “Canada’s success as an innovative trading nation (2019). As explained in the Government
of Canada’s International Education Strategy (2019), “incoming students, along with Canadians
studying abroad, spark new ideas and increase Canada’s innovation capacity” fueling “the
people-to-people ties crucial to international trades in an increasingly interconnected global
economy.” This strategy draws on findings from a global survey that examined the education-toemployment experiences of nine countries to better understand how Canada’s education-toemployment transition differed from that of the rest of the world. It was found that, when
compared to other countries, “Canada’s system is producing the right number and types of
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graduates”; however, “the quality of those graduates’ skills is in question” (McKinsey & Company,
2015).13 These skills in question are often referred to as “soft skills and emotional intelligence”
and considered “as much if not more [important] than hard skills and technical knowledge” in
order to “succeed in the 21st century world and workforce” (Helm & van der Velden, 2019).
Additionally, these sought-after “employability skills” were explained by the European
Commission as “generic, transversal competences, such as the ability to work in a diverse
workplace, language and communication skills, digital competences, teamwork and problem
solving as well as specific competencies and knowledge which are relevant for different fields”
(Helm & van der Velden, 2019) all of which have been highlighted as benefits of COIL.
While Canadian students face multiple challenges in gaining the necessary global competencies
and skills needed to successfully shape the future of their employment in an ever-increasing
globalized landscape, noteworthy successes can be drawn upon abroad. The success of fostering
sought-after employability skills through international exchange is reported by the European
Commission, who found that graduates of Europe’s well-known Erasmus program were “half as
likely to be unemployed than their peers who did not go abroad” and that the “Erasmus alumni
unemployment rate was 23% lower five years after graduation than that of students who did not
go abroad” (CBIE, 2016). 14 Also noted was that its “mobile students are twice as likely to have
found a job one year after graduation compared to their non-mobile counterparts” (European
Commission, 2017). Aside from evidence that global education opportunities equip graduates
with the labour market skills required to improve their prospects for a successful career, these
statistics also show that the benefits of global education opportunities “extend beyond initial
employability into later career development” (CBIE, 2016).
The successful Erasmus program has now grown to include virtual exchange. The Erasmus+
virtual exchange pilot project, launched in 2014, seeks to further promote employability through
providing “an accessible, ground-breaking way for young people to engage in intercultural
learning experiences online” (Helm & van der Velden, 2019) and has been cited as providing
“stronger links with the labor market than its predecessor programmes ... through non-formal
learning experiences preparing young people for the job market” (European Commission, 2017).
In a 2018 study by the European Commission, those participating in this virtual exchange program
Based on survey responses of 1,500 youth, 300 employers, and 100 education providers in Canada as and Saudi
Arabia, US, India, UK, Mexico, Germany, Turkey, Brazil, Morocco.
13

The Erasmus Program works to provide students with the opportunity to experience a global education. There
are currently over 5,000 higher institutions participating in the Erasmus Program across 37 countries with 6 million
students participating since its introduction in 1987. Erasmus works by providing free movement and education
exchange between registered universities and institutions for eligible students. Erasmus can go for 3 months to a
year and works to improve intercultural and language skills while providing a unique angle to gain work experience.
For additional details visit https://www.erasmusprogramme.com/post/what-is-the-erasmus-programme
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“reported developing skills directly related to employability and noted how their Virtual Exchange
offered them a ‘real world’ experience, different from other university experiences” (Helm & van
der Velden, 2019). Other notable findings of this study were “the majority of respondents
indicated that they had developed greater understanding of the relationships between societies”
and that the virtual exchange program “moved participants out of their comfort zones and
fostered reflection on how engaging with others could also influence them” (Helm & van der
Velden, 2019).15 The Erasmus+ program asserts that “having the confidence to work in culturally
diverse settings is an important attribute in terms of employability” and in a large-scale postprogram survey of its virtual exchange program, found that 91% of participants agreed to
possessing that confidence (Helm & van der Velden, 2019). One such participant commented,
“this experience was different than other university experiences because I had the opportunity
to talk with people from different backgrounds and beliefs ... this experience challenged our
communication skills and helped us through time to improve it” (Helm & van der Velden, 2019).
Additionally, a participant in another COIL study remarked, “until I took the course, I knew little
about people who were truly different than myself ... now I know so much more about people
from many countries, and I feel prepared for challenges I might face if I travel or am asked to
work overseas” (Dubinsky, 2008).

2.5.9. Improving Equity for Historically Underrepresented
Students
The Canadian sponsored global survey, Youth in Transition, found that “certain groups within the
youth population face serious barriers [to employment], even when they have postsecondary
qualifications,” especially those that “are minorities [and] those whose parents had lower
education levels” (McKinsey & Company, 2015). These findings, along with the universal
understanding that “most young people around the world are not able to access an international
experience as part of their education” leave graduates “especially those who come from less
affluent, or disenfranchised backgrounds, disconnected from a highly relevant skill-building
opportunity” (Helm & van der Velden, 2019). As one scholar asserts, “universities are not
preparing students, especially underrepresented students, for global work and citizenship in the
twenty-first century” (Strand Mudiamu, 2020).
In reports about underrepresented student participation in global education experiences,
multiple discussions were found regarding accessibility, equity and inclusion of programs at home
and abroad, with “practitioners in the field [writing] about the need to change the face of study
Data based on the post-programme survey responses of 2263 participants triangulated with qualitative data
gathered though focus groups, interviews and some diaries, e-portfolios and reflective papers generated by
participants.
15
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abroad by engaging more non-traditional students such as mature students, racialized students,
students who are parents, students who identify as LGBTQ and students with disabilities” (Bond,
2009). The Government of Canada’s recent International Education Strategy (2019) looks to do
just that, by supporting “up to 11,000 college and university undergraduate students to study or
work abroad”, providing financial assistance ranging from “$5,000 to $10,000 per year” with half
of the funding to “support equal access to international mobility opportunities and market
diversification for underrepresented students (e.g., low-income students, Indigenous students,
and students with disabilities).” As the strategy explains, “students from these groups are the
least likely to pursue study abroad opportunities but stand to gain the most from those
opportunities, gaining highly valued skills and competencies and developing a professional
network of contacts within their field of study” (Government of Canada, 2019). And as the
literature suggests, the most effective approach to providing these opportunities, not only amidst
the current pandemic but historically, is through providing more accessible alternatives to study
abroad, thus broadening the reach of global learning experiences to engage a greater number of
students who would otherwise not participate in traditional modes of international exchange
(Viggo, 2020).
Recognizing the “limits of mobility and the need to promote more inclusive programmes which
make international and intercultural experiences accessible to people from a wider range of
backgrounds and cultures,” the European Commission (2019) sees virtual exchange opportunities
as “uniquely placed to expand the reach and scope of traditional intercultural learning
programmes” and able to “bring unprecedented numbers of people together” for international
experiences, especially those “who have traditionally been disconnected from a highly relevant
skill-building and transformative opportunity” (Helm & van der Velden, 2019).
Scholars point to virtual exchange programs like COIL as “a potentially more inclusive medium
for connecting a greater number and diversity of youth to a space for dialogue and relationshipbuilding with their global peers” (Helm & van der Velden, 2019), and COIL is widely regarded as
providing place-bound students with access to global experiences, and allowing equitable degree
outcomes for all learners, regardless of whether or not they travel (Patterson et al., 2012).
Yet, with COIL touted as an innovative way to improve cultural diversity in the classroom,
appearing poised to reduce systemic barriers and circumvent financial limitations to global
education opportunities, the scholarship surrounding underrepresented student participation in
COIL programs is largely undiscussed in the available literature on virtual exchange. Furthermore,
what is published highlights disheartening similarities between comparative participation rates
of underrepresented students in COIL and study abroad experiences. While COIL is repeatedly
cited as the accessible and equitable alternative to study abroad, one study found that the

Developing Global Education Opportunities at Sheridan College Using COIL

29
percentage of white students versus minority students participating in COIL programming was
“almost identical” to those who enrolled in study abroad programs (Reed, 2016). This finding is
interesting as “one would have imagined more ethnic diversity” in COIL, especially considering
its frequently being touted as a solution for all students (Reed, 2016). This continued, mirrored
underrepresentation may demonstrate the need for greater marketing and COIL promotion,
particularly in terms of speaking to or reaching underrepresented groups, and especially when
considering that “an overwhelming lack of awareness about the potential to create important
learning outcomes” was cited as an overriding barrier to student participation in both study
abroad and COIL (Bond, 2009).
The literature also highlights other underlying issues to student participation in global education
opportunities that may also be at play here, including that “students aren’t being enticed to
institutions or programs based on the promise of being able to have an international learning
experience—they’re more narrowly focused on the logistics of getting their credential and
getting out into the working world” (Academica Group, 2016). This requires a “concerted effort
on the part of schools to communicate the academic benefits” of activities, like COIL “to build a
culture of expectation around international learning experiences” (Academica Group, 2016). It
can be hoped that as this “culture of expectation” grows and more students experience COIL and
speak to their positive experience, greater involvement in virtual exchange (particularly
concerning underrepresented students) will be seen. For example, one study found that “more
than half of the group surveyed expressed a feeling of ‘wanting’ to study abroad after having
taken a COIL course,” with the majority being students who had not yet studied abroad (Reed,
2016). And another study indicated that students who had previously studied abroad felt
compelled to encourage others to do the same, which infers that as the use of COIL increases, so
too will word of mouth encourage participation from student to student and community to
community (Bond, 2009).
Also interesting was that while COIL is universally considered an alternative to studying abroad,
and for students who face barriers to international mobility, “the data suggests that this is not
always the case [with] as many (almost half) of surveyed students [who] studied abroad and took
a COIL course” (Reed, 2016). Additional research is recommended to identify unique barriers
affecting diverse groups in the Canadian context, and outreach efforts should be tailored to
target underrepresented groups in order to increase participation (CBIE, 2016). However, it could
also be argued that the lack of diversity presently reported in COIL is reflective of COIL’s relatively
new position on the landscape of internationalized higher education and the lack of available
scholarship on the subject. Regardless of rationale, going forward, the participation of
underrepresented students in COIL should be further researched and explored.
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While we were unable to find targeted studies regarding participation in and perceptions of COIL
programming among underrepresented students such as low-income students, Indigenous
students, and students with disabilities, we did uncover literature surrounding new initiatives to
better include these students, such as York University’s new international Indigenous Student
Exchange Program which is being launched with a virtual pilot (Smith, 2021). Launched recently
in January of 2021, the 8-week program (also sponsored by the Government of Canada’s
Outbound Student Mobility Program) was created with the intent to “ensure that ... Indigenous
students had exchange opportunities that were co-created and offered connections to the global
indigenous community.” This initiative involves “students at York University joining Indigenous
students from partner universities worldwide to participate in a series of facilitated online
workshops” on a variety of themes (Smith, 2021). York explains that its program “will create a
knowledge exchange platform that allows each student to share their unique knowledge based
on the Indigenous nation which they come from, while also drawing attention to the fact that
there exists a multiplicity of Indigenous perspectives and experiences” (Smith, 2021).
Innovative new COIL models that specifically reach out to students historically underrepresented
in global education experiences, such as York’s, are encouraging and are likely to inspire the
creation of others. For instance, much like the vast majority of underrepresented student groups’
participation in COIL, there is currently little to no published research about the use of COIL by
students with disabilities. What little information could be found asserts that “with the increased
use of distance and e-learning technologies to support virtual exchanges, there is a need to focus
on the potential accessibility challenges users with disabilities may experience with these
systems” (Mobility International USA, 2018). These authors go on to explain that “for many
organizations, virtual exchanges represent a grey area when it comes to accessibility” but
indicates that “current trends indicate an increased focus on improving accessibility in digital
environments” (Mobility International USA, 2018). This improved access is framed as benefiting
numerous others “beyond the disability community” because “building a more universal
experience means improved access for people with limited technological experience, people with
limited English fluency, people in areas with slower internet connections, and users of mobile
devices, among others” (Mobility International USA, 2018). With increasing attention to
innovations such as this, it can be hoped that further developments for and participation of
students with disabilities will be more widely implemented, reported and studied in the coming
years, which is vital because disability inclusion is central to not only providing equitable access
to an internationalized education but to building mutual understanding among peoples and
nations.
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The potential for COIL to increase representation and inclusion of students historically
underrepresented in international mobility opportunities is important, especially considering
that “the cultural diversity through
the COIL program helps students to
“When individuals are able to
approach a project from different
participate in a variety of cultures,
perspectives which may end up
they are more able to benefit from the
with a better response or solution
total human experience”
approach to the objectives of the
(Banks, 2013).
project” (Appiah-Kubi & Annan,
2019). These perspectives must be diverse and inclusive to foster an even greater variety of
collaborative voices and ideas in the COIL arena.

2.5.10. Enacting Target 4.7 of the Uns SDG Framework
While providing equitable access to global education opportunities for all students, COIL is also
working towards institutional enactment of the United Nations (Uns) Sustainable Development
Goal (SDG) #4 – Education. The SDGs are “a call for action by all countries ... to promote
prosperity while protecting the planet” and include seventeen goals to guide efforts to solve the
world’s most pressing challenges (United Nations, 2021). As one scholar explained, virtual
exchange opportunities work towards enacting target 4.7 of the Uns SDG #4 by ensuring that “all
learners acquire the knowledge and skills needed to promote sustainable development” (Strand
Mudiamu, 2020). She argues that “institutions should tie their individual internationalization
agenda to the 2030 Agenda for Sustainable Development which promotes equality, mobility and
cooperation” and that through programming like COIL, “we can use the global network of
universities, your university, my university, a thousand-and-more universities around the world,
to be an active solutions network to help governments, business, and civil society to chart out
the pathways to successful sustainable development” (Strand Mudiamu, 2020). Through this lens
of global cooperation and sustainability, COIL can be seen as not only benefiting the intercultural
development and employability of Canadian graduates or even Canada’s innovation capacity and
prosperity but rather as protecting and transforming the entire planet.

3.6. Reflections
The literature makes evident that to equitably prepare all students for twenty-first-century global
work, citizenship, and prosperity, an internationalized education must be accessible to all. COIL
curriculum stands to offer this accessibility. However, it is not surprising that when discussing
and promoting virtual exchange programs like COIL, scholars frequently use terms like “a
potentially more inclusive medium” (Helm & van der Velden, 2019), or with the “potential to
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create important learning outcomes” (Bond, 2009), because sufficient evidence to simply has not
been collected on the topic. More research must be done to ensure COIL is achieving what it sets
out to do, especially in improving
the diversity and equity of
“Though COIL is being adopted as an
international education and better
Internationalization at Home strategy,
serving underrepresented student
populations. Especially here at
we know little about how its
home, COIL’s potential requires
effectiveness and sustainability. At open
further proof and continued
access institutions with limited
practice.

resources, it is critical that practitioners
know what Internationalization at Home
efforts work, their effectiveness on
internationalization goals, and their
impact on faculty who are charged with
the front-line work of
Internationalization of the Curriculum”

Presently, there is minimal
research that explores COIL’s
studied use by underrepresented
students, as far as post-program
surveys, students’ perceptions,
assessments, and evaluations.
Available data is sparse or
preliminary,
inviting
further
(Strand Mudiamu, 2020).
investigation into issues of
diversity and inclusion in COIL to
understand better how barriers
and enablers play out differently among students of varying social identities. We recommend the
additional collection of key with particular attention to students who identify as Indigenous and
students with disabilities. Furthermore, we recommend continued development of COIL
programming that works to explore and encourage intercultural exchange between the
Indigenous people of different countries and continents, as this provides an opportunity to
explore issues not typically contemplated by standard international experiences. Additionally,
further investigation into how virtual exchange environments can be better developed and
implemented to provide increased accessibility for students with disabilities is needed. Especially
when considering that “building a more universal experience [for students with disabilities] also
means improved access for people with limited technological experience, people with limited
English fluency, and people in areas with slower internet connections” (Mobility International
USA, 2018).
Further assessment of COIL – specifically from the student perspective – is also needed. It must
be noted that while COIL is widely discussed throughout the literature as an effective method for
developing key competencies, this discussion and shared understanding is primarily that of and
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between PSEIs staff and faculty. There is minimal available scholarship from or concerning
students themselves regarding their appraisal of COIL programs and its impacts on improving
intercultural awareness and other skills (Reed, 2016). Perhaps this is not surprising, given COIL’s
relatively recent adoption and expansion and the fact that it is widely regarded as “facultydriven” (Strand Mudiamu, 2020). Additionally, most of the available literature is found through
studies and scholars operating outside of Canada, which puts Canadian PSEIs at a disadvantage.
The lack of findings and perspectives specific to Canadian COIL implementation and PSEI
participation is an issue one scholar attributes to Canada being the “only country with no national
ministry of education,” which limits studies and their relative data, since any investigation of
virtual exchange methods, like COIL, “must focus on specific provincial initiatives in
technologically enhanced learning rather than a Canadian overview” (Begin-Caouette, 2015).
The literature also reveals a lack of awareness on the part of students regarding COIL’s “potential
to create important learning outcomes” (Bond, 2009). While the literature repeatedly speaks to
the abundance of advantages for students who participate in COIL programs – much like
participation in study abroad experiences – these benefits are not successfully promoted.
Scholars suggest that making successful connections between the essential skills students gain in
COIL and the relevant and sought-after expectations of today’s workforce could increase student
motivation to engage in COIL programs (Bender-Slack & Ceo-DiFrancesco, n.d.). To encourage a
culture of mobility and increase interest and participation in global education opportunities, the
advantages for students and their relevance to the future of work must be better communicated.
A concerted effort amongst PSEIs and the global education community is needed to ensure COIL’s
value is adequately conveyed. And as participation increases (among underrepresented students
in particular), it is hoped that more highly diverse participation will follow. As one study pointed
out, students who had previously studied abroad felt compelled to encourage others to do the
same, which suggests that as more students are enticed to participate in COIL, more students will
spread their positive appraisals (Bond, 2009).
It is hoped that this report will benefit virtual exchange practitioners, educators, policymakers,
students and other stakeholders and support decision making, design and discussion in the everevolving sphere of Collaborative Online International Learning (COIL). While COIL is a valuable
global learning experience for students now, during a global pandemic limiting physical mobility
and transforming education, it should be regarded as equally instrumental to positive student
outcomes and graduate employability once more traditional forms of mobility and face-to-face
education resume. COIL’s potential must continue to be practiced, proven and further studied.
As this review makes clear, internationalization benefits everyone, and innovative opportunities
for all students to experience internationalization (those who are internationally mobile and
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those who are not) are key to both the prosperity of students and the broader potential of
education in the twenty-first century.

3. Study
3.1. COIL Design
To initiate the development of an international education program within Sheridan College’s
cross-college liberal arts elective curriculum, curricular partnerships with partner institutions
were created by pairing Sheridan College’s Degree Breadth Elective pool with appropriate
courses at two international institutions. Using COIL methodology, students in both countries
undertook creative curricular projects designed to cultivate intercultural competence and global
engagement. During the Winter 2021 semester, “The Creative City and Culture” at Sheridan
College, taught by Professor Peter Galambos, was paired with “The City as Text” at the University
of Tyumen (UTMN) in Russia taught by Professor Peter Jones. Both courses were designed to turn
students’ attention to the city as a site of cultural history as well as creative possibility. The first
half of both courses involved each student group learning about and sharing elements of the
public and cultural lives of the cities in which their institutions are located. In Canada, this
includes Toronto, Mississauga, Oakville and Brampton. In Russia, students considered both
Tyumen, the largest city in the region of Siberia, and St. Petersburg, where UTMN students
travelled for two weeks during the semester. In the second half of both courses, students
collaborated on a substantial mapping exercise.

Table 1: Participating Institutions
Institution A

Institution A
Course

Institution B

Sheridan College The Creative City University of
and Culture
Tyumen

Institution B
Course
The City as Text

Institutionally appropriate assessments of the efficacy of COIL among participating students at
Sheridan were developed to support the future expansion of the COIL model across Sheridan
faculties while contributing to the data collection and capacity-building efforts needed for the
eventual launch of highly supportive and accessible outward-bound study abroad opportunities
within the cross-college elective curriculum.
To initiate the development of an international education program within Sheridan College’s
cross-college liberal arts elective curriculum, curricular partnerships with partner institutions
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were created by pairing Sheridan College’s Degree Breadth Elective pool with appropriate
courses at two international institutions. Using COIL methodology, students in both countries
undertook creative curricular projects designed to cultivate intercultural competence and global
engagement. Curricular development and coaching was supported by two expert consultants,
Eva Haug, International Advisor for Internationalization of the Curriculum and COIL/Virtual
Exchange at the Amsterdam University of Applied Sciences in the Netherlands and Osvaldo Succi,
Virtual Exchange Coordinator at the Centro Paula Souza in Brazil. The consultants met with the
faculty members regularly before, during, and after the COIL project.

3.2. Research Methodology
Surveys were administered to students online, using Qualtrics survey software. At the beginning
of their COIL courses, Sheridan faculty reserved fifteen minutes at the start or end of three virtual
synchronous classes to ask students to complete the survey, sharing the link in the chatbox with
the students. Links were also sent out via email to enrolled students (using class email lists in
SLATE) since not all students can attend all synchronous classes; this ensured all students
received the survey link. Completion of the Research and Ethics Board (REB) approved informed
consent form was required before students could gain access to the first survey. A time limit of
one week was set for completing each survey, with respective survey expiration dates
programmed into Qualtrics. Qualtrics also created randomly generated Login IDs (or
authenticators) for each survey respondent. These IDs were utilized to link responses in an
anonymous study and allowed for the connection of student responses across all three
administered surveys (Pre-COIL, Mid-COIL, and Post-COIL). Upon completing the first survey, a
thank you email containing each student’s randomized Login IDs was sent to each Pre-COIL
survey respondent, and inputting these IDs was required to enter into the second and third
surveys.
The first survey was administered before COIL introductions and icebreakers, but after the
students received the course syllabus and the local class had met at least once. This Pre-COIL
Survey sought to gauge students’ expectations of the COIL module and their perceptions of their
own intercultural competence. The second survey, referred to as the Mid-COIL Survey, was
administered at the midpoint of the COIL module and sought to draw out the experiences
students were gaining during the module. The third survey, referred to as the Post-COIL Survey,
was administered after the COIL module was complete and was intended to draw out the skills
and knowledge students gained, how their perceptions changed, and what insights they had as a
result of this experience.
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During the research process, the original approach for survey distribution was altered to
encourage and collect more data. The original three-part survey was set up to collect and reflect
students evolving perceptions across their COIL course. As such, for participation in the second
or third survey, it was mandatory that the student had previously completed the first survey
(enforced by inputting their randomized IDs before gaining access). However, this approach
proved problematic. For example, while the first survey was distributed to 113 students (80
Sheridan students and 33 Pylon School of Business students), only 7 completed responses were
received. Hopeful that the majority of these 7 students would continue to engage with
subsequent surveys, emails were sent to this small group asking for their continued participation
in the second (Mid-COIL) Survey. Unfortunately, no one took part in the second survey. As an
adaptive response, a duplicate third (Post-COIL) survey was created to allow all 113 COIL students
access to the Post-COIL survey regardless of participation in the Pre-COIL survey. This adaptive
approach proved beneficial, with the final survey receiving some responses (5), providing more
data to draw from and allowing for a broader picture of students’ evolving perceptions and.
Table 2: Number of Student Responses to the Pre-, Mid-, and Post-COIL Surveys

Pre-COIL
Survey

Mid-COIL
Survey

Post-COIL
Survey

Total Responses

7

0

5

12

The three surveys together offer a picture of students’ evolving perceptions of the module and
their own intercultural competence and replicate very closely the procedure undertaken by the
SUNY Stevens Initiative Assessment in 2017. In addition to the Stevens Initiative questions, we
also asked students to self-identify as Indigenous to North America, having a disability, and/or
receiving a Canada Student Grant, and students were able to select any and all that applied. We
measured whether responses from students identifying as belonging to these categories differed
appreciably from students who did not identify as belonging to these groups, and if so, in what
way.
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3.3. Survey Questions
Table 3: Pre-COIL Survey Questions
Q1 – This COIL collaboration seeks to improve students’ intercultural understanding and
competence. What does this mean to you, in your own words?
Q2 – How do you think your interaction with students from another country might impact
what you learn in this course?
Q3 – How do you think the way you see and understand the world might change by
connecting with students in another country?
Q4 – How would you describe your cultural background?
Q5 – What do you want from this COIL experience?
Q6 – Indicate Yes or No to the following 3 questions:
Do you identify as being indigenous to North America?
Do you identify as having an exceptionality/disability?
Are you a Canada Student Grant recipient?

Table 4: Mid-COIL Survey Questions
This set of questions sought to draw out the experiences that students were gaining during
the COIL module.
Q1- Provide two or more observations about your interactions with your partner(s) as you
work with them in the online environment.
Q2- Describe how your course has been impacted by connecting with a class from another
country.
Q3- Now that you have connected with students from another country, how are your views
of your partner(s) culture changing?
Q4- How do you think that your cultural background impacts the way in which you interpret
course content and interact with your partner(s)?
Q5- What surprises you about the COIL experience?
Q6- Indicate Yes or No to the following 3 questions:
Do you identify as being indigenous to North America?
Do you identify as having an exceptionality/disability?
Are you a Canada Student Grant recipient?
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Table 5: Post-COIL Survey Questions
This set of questions sought to draw out the skills and knowledge students gained, what
perceptions may have changed, and what insights arose as a result of this experience.
Q1- What was the most important thing you learned from this collaborative course?
Q2- Please describe how doing this course collaboratively with international partner(s)
impacted your learning experience?
Q3- Given your online interactions with students from another country, describe any key
changes that occurred in how you view the world?
Q4- How did your cultural background influence your understanding of this course material
and shape your interaction with your partner(s)?
Q5- At this point, in what way might this course and subject, as taught at your college, be a
reflection of your culture?
Q6- Was there any aspect of this COIL-enhanced course that was stressful in any way? If so,
please describe this challenge and what you learned from it?
Q7- What do you want to explore further as a result of this connection to students from
another country?
Q8- Indicate Yes or No to the following 3 questions:
Do you identify as being indigenous to North America?
Do you identify as having an exceptionality/disability?
Are you a Canada Student Grant recipient?
Q9- If yes: did the COIL project present any special challenges in light of your [Indigenous
status, exceptionality, financial circumstances]? Please explain.

3.4. Pre- and Post- Coil Survey Findings
Results of the Pre- and Post-COIL Surveys administered to students online, using Qualtrics survey
software, are presented in this section. There are no results for the Mid-COIL Survey due to a
complete lack of participation. Overall, challenges were experienced in attempting to obtain
student feedback via online surveys. Of the 113 students participating in the COIL course, only
12 students elected to participate in the online surveys, providing a mere 10.6% of student
feedback and perspectives. While low response rates can be expected, with many students
overburdened while navigating online delivery of all classes due to the COVID-19 pandemic, and
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others likely experiencing ‘survey fatigue’ in general due to the high number of surveys
disseminated throughout the school year, this study was also up against other obstacles that may
have impeded a higher response rate. These factors include disseminating the surveys at lessthan-ideal times (towards the end of the school year), not implementing survey reminder
notifications to encourage participation, and not associating rewards with survey completion
(such as winning a gift card etc.). It should also be noted that most survey questions were openended, as opposed to the short, multiple-choice variety that may result in and encourage greater
participation. While participation in these surveys was limited, the responses received will
support the expansion of the COIL model across Sheridan faculties and contribute to the data
collection and capacity-building efforts needed for the eventual launch of highly supportive and
accessible outward-bound study abroad opportunities within the cross-college elective
curriculum.

Respondents’ Characteristics
Information on the characteristics of the online survey participants was gathered in all surveys.
At the end of each survey, participants were asked to indicate ‘Yes’ or ‘No’ to the following
questions:

Do you identify as being indigenous to North America?
Do you identify as having an exceptionality/disability?
Are you a Canada Student Grant recipient?
Of the 7 Pre-COIL Survey responses received, 7 participants answered ‘No’ to identifying as being
indigenous to North America, 5 participants answered ‘No’ to identifying as having an
exceptionality/disability, and 3 participants answered ‘No’ to receiving a Canada Student Grant.
Only 2 students answered ‘Yes,’ with responses indicating that both students received a Canada
Student Grant. It should be noted that in some cases, participants elected not to respond to all
three identifying questions.
Of the 5 Post-COIL Survey responses received, 5 participants, answered ‘No’ to identifying as
being indigenous to North America, 4 participants answered ‘No’ to identifying as having an
exceptionality/disability, and 1 participant answered ‘No’ to receiving a Canada Student Grant.
Only 2 students answered ‘Yes,’ with responses indicating that both students received a Canada
Student Grant. Once again, it should be noted that in some cases, participants elected not to
respond to all three identifying questions.
The Post-COIL Survey asked for students who had answered ‘Yes’ to any of the 3 identifying
questions to indicate and explain if the COIL project presented any special challenges in light of
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their, Indigenous status, exceptionality, or financial circumstances. The 2 respondents who
identified that they were receiving a Canada Student Grant indicated that the COIL project did
not present any special challenges, with 1 respondent commenting, “No, nothing significant” and
the other noting that “the COIL project did not challenge in light of my finical circumstances.”

Pre-COIL Survey Findings
Q1- In seeking to better understand how collaboration improves students’ intercultural
understanding and competence, in their own words, survey respondents explained what
intercultural competence and understanding meant to them. 7 responses were received and
included:

“To me, the idea of seeking to improve students’ intercultural
understanding and competence means to teach students
about other cultures and different aspects of them or
improve their knowledge of said cultural aspects.”
“I think intercultural understanding is firmly rooted in
communication and open-mindedness. It would be sharing
experiences and personal anecdotes or histories, hearing
about others and processing the differences and celebrating
them. It would be learning and also maybe trying out
different customs with the idea to understand them better
and have a better appreciation of what goes on in “other
people’s shoes” ... a sort of global, cultural awareness.”
“To me, this means that I have the opportunity to learn about
another culture by collaborating with another student from
that culture. This means a lot, especially coming from a small
town where intercultural understanding is harder to come
by.”
“To learn about other people’s culture and heritage. To share
my view and to learn from other students from another
country. This COIL is a new learning experience for me as it
would broaden my creativity, knowledge and understanding,
meeting and collaborating with others.”
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Q2- When asked how their interaction with students from another country might impact what
they learned in this course, 7 student responses were received. All respondents viewed upcoming
interactions with students in another country as positive and beneficial, with most highlighting
hopes for gaining different perspectives and ideas. Some responses were:

“The interaction with students from another country would
really help to bring in a different perspective of ideas within
the course specifically the different cultural aspects within
their city/country.”
“It would probably allow me to understand, or at least view,
the course content from a different perspective. Which, in
turn, would allow for a deeper, more nuanced
understanding. It would probably just make you look at
things a little different.”
“So far, what we’ve learned in the course has been very local
(e.g., around the Toronto area), so it will be interesting to
study this course with the perspective of another culture.”
“Seeing things from another point of view will be helpful in
understanding how their cities came to be, and vice versa.”
“My interaction with other students from another country
would impact my learning in a positive way as I would new
ideas from them. I hope it would enhance my creativity.”
“It will allow me to get a larger view on things.”
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Q3- Students were asked how they anticipated the way in which they see and understand the
world might change by connecting with students in another country. 7 responses were received
and represented an overarching optimism regarding the potential power of COIL to expand
worldviews and positively inform outlooks and opinions. Responses included:
Q4 – On being asked to describe their own cultural background, 7 responses were received and
represented a variety of backgrounds, including African, Canadian, Chinese, and European. 2
respondents indicated that they had grown up in another country, with 1 respondent noting they
grew up in Africa, and another respondent noting they were an international student from China,
also adding that “the Canadian culture is also very new to me.” 1 respondent indicated that they
were first-generation Canadian with parents who had immigrated from Europe, while another
respondent indicated that they were second-generation Canadian with family who had
immigrated from Austria. 3 respondents indicated that they were born and raised in Canada, with
family for multiple generations also born and raised here.
Q5 – On being asked, “What do you want from this COIL experience?” 6 Students provided the
following feedback:

“I’d like to learn about the different cultural aspects of the
idea of the city outside of Canada.”

“I just really want to get to know other people and the
differences in their and our cultures and just share
experiences and viewpoints. I just think it would be very
interesting and neat!”

“I want to learn as much as I can about where the students
live, what their cities are like, what the art scene looks like
and what their norms are. I want to broaden my
understanding of where they come from.”
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“I would like to make some new friends.”

“I want to learn about Russia’s cultural background and
creativity. Understand more of creativity in both the
Canadian and Russia cities.”

“To meet new people and learn new things.”

Post-COIL Survey Findings
This set of questions sought to draw out the skills and knowledge students gained, what
perceptions may have changed, and what insights arose as a result of the COIL experience.
Q1- When students were asked to indicate the most important thing they learned from their
collaborative course, 5 responses were received:

“Communication is key.”
“Patience goes a long way.”
“That working online and with different time zones is
extremely difficult.”
“Meeting new people and seeing new places.”
“How cities functions. As well how certain factors may
influence its creativity and also make them hard to live in
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Q2- Students were asked to describe “how doing this course collaboratively with international
partner(s) impacted your learning experience?” 5 responses in total were received, with the
majority of those responses (3) highlighting positive impacts and the remainder (2) detailing
negative impacts.
When describing how collaborating with international partners positively impacted their learning
experience, 1 respondent noted that they “learned more about international culture,” and
another respondent explained that “it was good to see people from Russia and get new
perspectives.” Another student responded that “working with international partners impacted
me in the way as I have learned a multitude of things about the place that they are from and see
the vast difference between the country that I am in and the one that they are in.”
When describing how collaborating with international partners negatively impacted their
learning experience, 1 respondent noted that this collaboration “tested my patience and anxiety
given lack of communication between international classmates,” and another stated that it was
“quite difficult due to much confusion between parties.”
Q3- When asked, “Given your online interactions with students from another country, describe
any key changes that occurred in how you view the world? 5 responses were received and
included:

“We all live relatively the same.”
“Not much has changed for me. I just noticed a difference
in attitude and behaviours.”
“Interacting with students who are from another country
made me view the world as something that is so beautiful
in multiple number places no matter where a person lives
there is a place that shows the beauty of the world.”

Q4- When asked how “your cultural background influence your understanding of this course
material and shape your interaction with your partner(s)? “5 Responses were received and
included:
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Q6- When asked, “Was there any aspect of this COIL-enhanced course that was stressful in any
way? If so, please describe this challenge and what you learned from it?” The 5 Responses were:

“Lack of communication made the assignments stressful
since it felt like some classmates didn’t take into account
other classmates’ needs since we don’t know each other
too well.”
“Working together on different time zones and having
our assignments marked on time.”
“Yes. Extremely stressful because communication was
lacking, and we each had slightly different assignments,
which further confused us. And time change made due
dates confusing.”
“Finding time we could all meet and different due dates
between countries.”
“The only part that was stressful for me was only
finishing the assignments and making sure it includes
everything that the rubric asks. Also, rush so that the
assignment is posted on time.”

The majority of respondents indicated that finding times to meet and difficulty communicating
with classmates in another country and time zone were primary challenges. This consensus is
reinforced by other student feedback received throughout the survey regarding challenges, such
as “working online and with different time zones is extremely difficult,” “anxiety given lack of
communication between international classmates,” “too much confusion between parties,” and
that “it was quite hard to find a time we could all get together.” While 1 respondent did point
out that it was “fun to meet new people,” they also highlighted that it was “so hard to
collaborate” and that “in person is much easier.” Another respondent pointed out that “lack of
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communication made the assignments stressful since it felt like some classmates didn’t take into
account other classmates’ needs since we don’t know each other too well.”
Q7- Students were asked what they wanted “to explore further as a result of this connection to
students from another country?” 4 Responses were received and included:

“Explore Russian culture and sites.”
“I want to explore different places around the world and
see the difference between the places that I have lived
and what might be different between the ones I visit. See
famous places in that country as well as their food. Take
all of those things and see what the difference the places I
am exploring and the place that I currently live in.”
“I would want to explore more interactive approaches to
collaboration such as synchronous assignment software.”

Reflections
The survey results indicated that students entered into the COIL experience generally perceiving
collaboration as a positive experience. It can be inferred from the responses that the students
were most looking forward to “seeing things from another point of view” and getting “a larger
view” through collaboration with students of different cultural backgrounds. Students reported
liking the concept of sharing ideas towards a common goal from different perspectives, with one
student commenting that COIL had the potential to “allow me to understand, or at least view,
the course content from a different perspective. Which in turn, would allow for a deeper more
nuanced understanding,” and another student adding that COIL might “enhance my creativity.”
This feedback is consistent with the literature that finds international collaboration of this nature
conducive for diverse idea generation and helping students to approach a project from different
perspectives.
While initial attitudes and perceptions collected in the Pre-COIL Survey were positive, in the PostCOIL Survey, students reported numerous challenges experienced throughout the module. Post-
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COIL Survey responses reflected far less enthusiasm regarding collaboration, with a variety of
issues discussed by participants. Reported issues included “lack of communication,” confusion
because students “had slightly different assignments,” and the feeling that group work was
challenging because some students “didn’t take into account other classmate’s needs” because
they didn’t “know each other well.” Most reported difficulty in “working together in different
time zones,” which was a primary challenge also discussed in the literature and expected for
collaborative online international learning programs of this nature.
While COIL provides unique opportunities for an internationalized education, it also comes with
its own set of challenges. However, it can be argued that working through these challenges, and
learning how to engage with difference, is integral to the COIL process itself. As SUNY COIL (2021)
points out, “COIL is about connecting across difference,” and while these connections are not
always seamless, they are worthwhile. As two Post-COIL Survey respondents explained,
“interacting with students who are from another country made me view the world as something
that is so beautiful,” and COIL “opened new doors to learning.”
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Appendix
COIL Pilot: “The Creative City and Culture” (Sheridan
College, Dr. Peter Galambos) and “Creative Cities”
(University of Tyumen, Dr. Peter Jones) – Winter 2021
Sheridan
Students explore the emergence of the creative city as it has been theorized and practiced in
Canada and abroad. Through critical readings, tours, and creative activities, students engage
with an emerging and interdisciplinary field of study and research that evaluates how regions
attract highly creative citizens, how post- secondary education is being changed to produce
workers for the new economy, and how these broader changes are modifying Canadian culture.
Students cultivate a familiarity with terms and concepts germane to the field, such as urban art,
neo- liberalism, public humanities, placemaking and globalization. They also assess the aﬀects
of the creative city by examining interdisciplinary research, municipal policy, creative
infrastructure, and works of urban art. Students deepen their critical engagement with the
creative city through talks by guest speakers, experiential learning assignments, and short
essays.

Tyumen
Creative Cities will explore theories of urban life in the past century, while taking a creative
approach to how we live together today in our city, Tyumen. We will ask questions about how
the city around us has changed in recent decades, and how it operates as a space for
encounter, creativity, production, and community in the current moment. Along the way we
will explore wider international debates in urban history and theory, representations of cities as
both utopia and inferno in art and literature, and philosophical attempts to occupy cities in
surprising ways, from Baudelaire’s nineteenth-century flâneur to Iain Sinclair’s twenty-firstcentury psychogeographer.
Thanks to a COIL grant, this course will also introduce a unique international dimension.
Alongside students at Sheridan College in Toronto, Canada, you will be involved in a
collaborative experiment, including weekly inter-university group discussions and
presentations. Sharing a pool of readings and materials with your Canadian colleagues, you will
work to dialogue about their international implications, and their applications to life in Toronto
or Tyumen. As well as being an opportunity to build global connections, this will be a chance to
learn to see our city anew, to discover the life of students who may be confronting similar
challenges thousands of miles away, and to expand all of our horizons of how the world is
working in 2021.
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Table 6: Draft Course and Collaboration Schedule
Week

Sheridan

Jan 18

Introduction

Jan 25

The Roots of the Urban Crisis
and the Rise of Creative Cities

Feb 1

Creative Cities Continued:
Toronto and the Culture Plan

Feb 8

Public Art and Public
Controversy

Feb 15

Creative Cities Revisited:
Inequality and Gentrification

Feb 22

Creative Community Building

Mar 1

Study Break

Mar 8

Into the Streets

Mar 15

The City and the Mind

COIL Collaboration

Tyumen

- Meet and Greet
- Initial Icebreaker

Introducing Creative
Cities

Where is Tyumen?

-

- Introduce COIL
Assessment #1
Assign themes
- Theme Brainstorming
Activity

Into the Streets

- “Derive” activity
- Blog Entry

The City and the Mind
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- Photo/sound recording
activity
- Blog Entry

Mar 22

The City and the Senses

Mar 29

Place and Placemaking

Apr 5

Interpreting Spaces

- Public Life Study activity
- Blog Entry

Interpreting Spaces

Apr 12

Designing Spaces

- COIL Assessment #2
Workshop

Designing Spaces

Presentations

- COIL Assessment #2 Due
- Student Presentations
- Peer Review and
Response

Apr 19

- COIL Assessment #1 Due
- Introduce COIL
Assessment #2

The City and the Senses

Place and Placemaking

Assessments and Activities
COIL Assessment Part I - Interpretative Map
In Part I of our COIL collaboration, we experimented with a number of tools for exploring and
interpreting our physical environments. In this assessment, you will apply the ideas and
practices from the readings in order produce an interpretive map of a
region/neighbourhood/space of your choosing. An interpretive map diﬀers greatly from the
maps we use in our daily lives. Whereas a typical map simplifies the complexity of a region into
a visual aid for navigation, an integrative map is used to visually express or convey other
(sometimes more complex) elements of a regions character, quality, experience. The
region/neighbourhood/space you select to map can be be geographically large or small (from
an entire town to a single building or public space). The only requirement is that it must be in
some way (whether conceptually or physically) related to your group’s theme. Likewise, the
mapping techniques you use and the areas/sites/objects you highlight in your map are also of
your choosing. The only requirement for these is that the overall eﬀect must contribute to a
deeper understanding of your region/neighbourhood/space as it relates to your theme.
The map will be assessed according to the amount of observation work that has gone into its
production, the thinking behind its design, and its potential applications to larger problems or
issues connected to their city space.
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COIL Assessment Part II - Final Report
The final report is the culmination of your COIL collaboration. In a shared document, compiled
by the group members at both Sheridan and SAS (as best as possible), the report should
introduce and explain your interpretive maps, and elaborate on the design processes that went
into making them. The report is also an opportunity to reflect on the things you have learned
throughout the course of your international collaboration, and to acknowledge any challenges
you have faced.
No collaborative report is ever perfect, and time zone troubles and the global circumstances of
2021 have made this type of work even more difficult. But you are encouraged in this report, all
the same, to make an effort to articulate a dialogue between your two groups together,
combining the work of your members at both Sheridan and SAS. What have you learned about
your own spaces through discussions with your colleagues thousands of miles away? Has any
conversation shaped how you have viewed your own community, either directly or indirectly?
While some collaborations may simply have failed to take off, this may also be a point for
substantial reflection. If it was simply not possible to reach any true dialogue between your
groups, does this reveal something deeper about the differences between your communities? It
is important to process and document the reasons for these misconnections in the report.
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